
  

Managing Behaviour in a Noisy Classroom 
 
 
Childr en lear n about  t he wor ld in a var iet y of  ways, and one of  t he most  pot ent  is t hr ough 
t he examples adult s give t hem. We model t he behaviour  and manner isms t hat  we want  
childr en t o lear n and f r om an ear ly age t hey will emulat e our  habit s and speech. Even t heir  
games ar e based upon adult  occupat ions as t hey mimic t he act ions of  doct or s and nur ses, 
and mot her s and f at her s. 
 
Childr en lear n about  t he values of  societ y in t he same way and not ions of  r ight  and wr ong 
become inst illed and will of t en st ay wit h t hem f or  lif e. Somet imes, however , cont r adict ions 
occur  which can be conf using. How of t en have you hear d sayings like: ‘you have t o be cr uel 
t o be kind’, or  ‘it  is a war  f or  peace’. You may even have f ound your self  shout ing out  ‘be 
quiet ’. 
 
Teaching is of t en based on modeling t he desir ed behaviour  and so it  is impor t ant  t hat  we 
ar e clear  and consist ent  in t he way we do t hings. This goes beyond what  we say and 
includes how we say it , af t er  all if  you want  childr en t o r espect  t hemselves and ot her s you 
have t o show t hem r espect . I nt er r upt ing t hem when t hey ar e t alking, and shout ing or der s 
at  t hem will not  be r ead as it  is okay f or  t eacher s t o shout  but  not  st udent s. They will 
adopt  your  ways. Equally if  you do not  want  t hem t o be violent , you should avoid using 
aggr essive met hods. 
 
Lear ning new ways of  behaving t akes t ime and r equir es pr act ice. You need t o be pat ient  
and give t he st udent s t he oppor t unit y t o lear n and int er nalise t he new ways, of f er ing 
pr aise whenever  t hey get  it  r ight . 
 
The st udent s will look t o you t o be f air  and consist ent . When you t ell t hem t o do 
somet hing such as t o look at  you when you ar e t alking, do not  begin t alking unt il all of  t hem 
ar e paying at t ent ion. I n t his way you will r einf or ce what  you ar e saying. 
  
 
The Noisy Class 
 
The days of  t ot al silence in t he classr oom seem t o have almost  disappear ed. The lear ning 
act ivit ies t hat  st udent s engage in ar e, in most  cases, or ganised in such a way t hat  
discussion is an impor t ant  f eat ur e and will enhance t he under st anding of  t he concept  being 
t aught . Discussions may r ange f r om t he t eacher  addr essing t he whole class, t o small 
gr oups wor king on a pr oblem t oget her . The f r amewor k of  t he discussions will be one of  
quest ioning and answer ing. For  example, you may explain how a plant  uses sunlight  t o 
pr oduce nut r ient s, and t hen quest ion st udent s on t he det ails t o t est  t heir  under st anding. 
Alt er nat ively, you may ask st udent s t o invest igat e somet hing and t hey will t r y t o ident if y 
t he quest ions t hey need t o ask in or der  t o f ind out  somet hing new. I n bot h t hese cases, 
t he f ocus of  t he discussion will be t he wor k t hat  you have set . Successf ul out comes will be 
achieved if  t he st udent s under st and what  is expect ed of  t hem and how t hey should 
behave. 
 
When t he discussion wander s you will need t o be in cont r ol so t hat  you can br ing t he 
st udent s back ont o t he t ask quickly, quiet ly and aut hor it at ively. The degr ee of  cont r ol 
t hat  you can exer cise will depend upon a number  of  t hings. These will include: 
 

• A clear  agr eement  of  how st udent s should behave in t he class. 



  

• A r espect  f or  you and what  you ar e t r ying t o t each. 
• Your  willingness t o assume t he dir ect or ial r ole and exer t  your  will when r equir ed. 

 
A well-or ganised class will exhibit  t hese char act er ist ics and pr ovide a good lear ning 
envir onment . As st udent s begin t o diver t  t heir  at t ent ion f r om t he t ask, you will be able t o 
br ing t hem back f r om t heir  gossip and chit -chat  in a smoot h, f r iendly but  f ir m way. 
 
Ther e is a r ange of  st r at egies f or  some t ypical sit uat ions wher e t alking becomes t he 
bar r ier  t o lear ning. These st r at egies ar e not  designed t o eliminat e noise t ot ally f r om t he 
class because t hat  may be adver se t o t he mode of  lear ning. I f  t he st udent s f eel t hat  t he 
classr oom at mospher e is oppr essive t hey may not  willingly want  t o ent er  int o any discussion 
about  t he wor k, so t he emphasis is on you having suf f icient  cont r ol t o ensur e your  st udent s 
ar e ent husiast ic and r emain on t ask, but  do not  obst r uct  ot her s wit h t he noise t hey make. 
 
The key t o an indust r ious class, wher e t her e is a buzz of  st udent  act ivit y, pr oper ly 
f ocused and pr oducing t he desir ed out comes is t hat  ever yone has a clear  under st anding of  
how t o behave. The st udent s and t eacher  need t o know what  is r equir ed and be awar e of  
t he r ight s and r esponsibilit ies of  each per son in t he r oom. Tact ical avoidance of  
disr upt ions in t he class is your  best  st r at egy and t he suggest ions t hat  f ollow will include 
some ideas on how t o plan your  lessons in ways t hat  will minimise disr upt ions. 
 
 
Chat t ing while the teacher is explaining something 
 
 
You need t o explain a concept  or  a pr ocess, which r equir es you t o 
t alk t o t he whole class f or  an ext ended per iod of  t ime. The 
exposit ion will be f ollowed by some consolidat ion wor k wher e t he 
class will apply t he inf or mat ion you give t hem t o a number  of  
pr oblems. Your  t alk will int r oduce new ideas and knowledge t o t he 
class, and you ar e expect ing t hem t o gr asp t he main point s dur ing 
it . They will be given some wr it t en inf or mat ion f or  t he f ollow-up 
wor k but  t he emphasis will be on list ening t o you car ef ully. Dur ing 
t his t ime some st udent s begin chat t ing and making comment s 
t hat  cause t he f low of  your  lesson t o st op. 
 
 
 
Your st rategy 
 
This is a common pr oblem f or  many t eacher s. The chat t er ing will have alr eady br oken t he 
concent r at ion of  t hose involved and t he st udent s sit t ing near  t o t hem. The aim at  t his 
point  is t o minimise t he dist ur bance and t o get  t he whole class back on t ask, which is t o 
give you t heir  f ull at t ent ion. Ther ef or e your  act ion should be one of  not  adding t o t he 
disr upt ion, and mor e impor t ant ly, it  should not  cause any secondar y behaviour  t hat  you will 
have t o deal wit h. The best  appr oach is t o have in your  mind a plan f or  dealing wit h t hese 
kinds of  int er r upt ions t hat  begin wit h t he least  obt r usive appr oach and moves 
pr ogr essively t hr ough a r eper t oir e of  st r at egies depending on t he sit uat ion. 



  

 
 
Your approach 
 
Dur ing your  exposit ion you should t r y t o assume an aut hor it at ive air  and have pr esence. 
Speak clear ly and casually scan t he r oom emphasising cer t ain point s t o dif f er ent  gr oups of  
st udent . This will keep t heir  at t ent ion. I f  st udent s do begin t o chat  you should get  t heir  
at t ent ion by looking st r aight  at  t hem. Dir ect  eye cont act  is ext r emely ef f ect ive so once 
you have it  use a sign like holding one f inger  over  your  lips showing t hat  you would like 
t hem t o be quiet . As soon as t he st udent  get s t he message, t ur n your  at t ent ion away t o 
anot her  gr oup of  st udent s and quickly r esume your  exposit ion. Af t er  a f ew seconds r et ur n 
t o t hem and if  t he t alking has st opped you can make anot her  sign indicat ing t o t hem t hat  
you have appr eciat ed t heir  r esponse. Your  st ance and post ur e will communicat e a lot  t o t he 
class so dur ing t he lesson appear  r elaxed, open and animat ed. Smile f r equent ly, especially 
when you need t o r edir ect  a st udent  in t he way descr ibed above. 
 
Somet imes t his appr oach will not  be successf ul and t he chat t er  may r esume. I f  it  is f r om a 
dif f er ent  st udent  t hen t he same met hod can be used, but  if  t he same st udent  begins 
t alking again you may need t o t r y a ver bal appr oach. You will need t o be mor e asser t ive t o 
ensur e your  own r ight  t o t each is r einf or ced. Asser t ive behaviour  need not  be aggr essive 
or  t hr eat ening, simply decisive and conf ident , in a pleasant  and f r iendly way. The t one of  
your  voice will signal t o t he st udent  t hat  you ar e not  angr y but  wish t hem t o r espond t o 
your  r equest  because you ar e in char ge of  t he sit uat ion. The kind of  r equest  you can make 
will be r elat ed t o your  r ight  t o t each and t he r ight  of  t he r est  of  t he class t o be t aught . 
For  example: 
 
T   I  am t alking and want  you t o list en, please. 
 
This is a clear  inst r uct ion dir ect ed at  t he individual st udent . You st at e what  is happening in 
t he class and what  you expect  t he st udent  t o be doing. You put  it  polit ely and f ollow up 
wit h ‘please’ pausing moment ar ily, t hen t ur n your  at t ent ion away wit h t he expect at ion t hat  
he or  she will f ollow your  inst r uct ions. 
 
Alt hough you had t o br eak t he f low of  your  lesson t he int er r upt ion is minimised and you 
can r et ur n immediat ely t o it . As bef or e, if  your  r equest  is successf ul you should make 
known your  gr at it ude t o t he st udent  using a sign and a smile. Ther e will be per sist ent  
chat t er  in most  classes and so you may f ind your self  having t o r esor t  t o st r at egies quit e 
of t en especially if  t he st udent s ar e f inding it  dif f icult  t o st ay int er est ed. 
 
Plan ahead 
 
The best  way of  avoiding such sit uat ions is t o plan in advance. St udent s will of t en have 
dif f icult y sit t ing passively f or  a long per iod of  t ime when sur r ounded by t heir  f r iends. The 
skill of  t he t eacher  is in holding t he at t ent ion of  t he whole class by making t he lesson suf -
f icient ly int er est ing. The inf or mat ion may be ext r emely ‘dr y’ but  in t he hands of  an 
ent husiast ic t eacher  it  can be br ought  alive. You need t o r egar d your  deliver y of  t he 
lesson as a per f or mance t hat  will capt ivat e, ent er t ain and mot ivat e your  st udent s t o want  
t o know mor e. 



  

 
The lengt h of  t he exposit ion will have a signif icant  inf luence on t he st udent s. Most  
people’s at t ent ion spans ar e limit ed, but  t hey can be ext ended by change and var iet y. 
Car ef ul consider at ion of  what  you r eally need t o deliver  in a didact ic way will help you t o 
keep t he exposit ion t o an accept able lengt h. 
 
Arrangement  of  the classroom 
 
The ar r angement  of  t he r oom will also be a cont r ibut or y f act or  in holding st udent s’ 
at t ent ion. You will want  ever y st udent  t o have a clear  view of  you dur ing t he lesson. The 
seat ing needs t o be or ganised t o ensur e t his, which will also mean you will be able t o have a 
clear  view of  t he st udent s. They should be f acing you and not  need t o t ur n t heir  head t o 
see. Comf or t  plays a lar ge par t  in t his. St udent s who cannot  see or  hear  clear ly will f idget  
and event ually be dist r act ed. Tr y t o clear  t he r oom of  unnecessar y f ur nit ur e and equip-
ment  and lay out  t he chair s allowing good access and individual space. I dent if y in advance a 
place f or  coat s and bags, and open t he windows t o enable a movement  of  f r esh air  wit hout  
f r eezing t he st udent s, or  causing dr aught s t hat  will r at t le blinds and blow paper s ar ound. 
 
 
Talking while students are present ing their work  

 
 
You have ar r anged f or  t he st udent s t o pr esent  t heir  wor k t o 
each ot her  dur ing t he lesson. Each st udent  will be r equir ed t o 
st and at  t he f r ont  of  t he class and be given a set  t ime per iod 
in which t o explain t heir  wor k. The ot her  st udent s will t hen 
ask quest ions f or  a f ur t her  set  t ime per iod. All st udent s will 
be assessed f or  bot h t heir  own pr esent at ion and t heir  
involvement  in t he pr esent at ions of  t he ot her s. Dur ing one of  
t he pr esent at ions sever al st udent s begin t o t alk t o each ot her  
which dist r act s t he st udent s pr esent ing t heir  wor k 
 

 
Your st rategy 

 
You can t r y t he appr oaches suggest ed in t he pr evious example f ir st . Use non-ver bal signs 
t o indicat e t o t he st udent s t hat  you want  t hem t o st op t alking, r emember ing t o engage in 
dir ect -eye cont act  and t hen look away as soon as t hey have got  your  message t o allow 
t ake-up t ime. I f  t hey per sist  you will have t o use ver bal met hods. 
 
Your approach 
 
Begin by gaining t he at t ent ion of  t he st udent  pr esent ing and say polit ely: 
 
T  Excuse me, Mar t in, could you pause f or  a moment  please? 
 
Then t ur n t o t he st udent s who wer e t alking. They will pr obably have st opped at  t his point  



  

and be wait ing t o see why you have int er vened. You should engage t heir  at t ent ion and 
give t hem an explicit  dir ect ion. 

 
T   Anisha and J ane, I  would like you t o st op t alking please. 

 
You do not  need t o appear  angr y, do it  in an asser t ive and polit e way. Be f ir m and dir ect  
and as soon as you have made t his r equest , t ur n t o t he st udent  pr esent ing, smile t o put  
t hem at  ease, apologize f or  t he int er r upt ion and ask t hem t o cont inue. 
 
The use of  posit ive dir ect ions such as, ‘I  want  you t o...’ ar e less conf r ont at ional and let  
t he st udent s know what  is r equir ed of  t hem. They allow f or  a quick solut ion t o t ake place 
so t hat  t he act ivit y can be r esumed. Negat ive st at ement s such as, ‘Don’t  t alk while 
Mar t in is pr esent ing’, ar e best  saved f or  sit uat ions which may be har mf ul when you need 
a quick r esponse. I n t he example above t hey seem over bear ing and ar e imper sonal. They 
say not hing about  your  f eelings and sound aggr essive. Most  st udent s do not  deliber at ely 
want  t o of f end so t hey will accommodat e your  r equest . I f  you phr ase your  r equest  as a 
quest ion: 

 
T  Would you like it  if  someone int er r upt ed your  pr esent at ion? 
 
This simply invit es a r eply which will not  r esolve t he pr oblem. You have had t o st op t he 
pr esent at ion and now you will f ind your self  in a discussion wit h t he st udent  who caused 
t he int er r upt ion. Your  quest ion will t r igger  secondar y behaviour  because it  allows t he 
st udent  t o make a comment  on t he wor k. A likely r eply may be: 

 
S  I  wouldn’t  mind, it ’s a st upid lesson anyway. 

 
Now how will you get  out  of  t hat ? The quest ion has not  clear ly indicat ed what  you want  
t he st udent  t o do, nor  has it  r esolved t he int er r upt ion, inst ead it  has sown a seed in t he 
minds of  some st udent s t hat  your  act ivit y may not  be usef ul (even t hough it  is). The 
sit uat ion has wor sened t o t he point  wher e you will have t o skillf ully r edir ect  t he whole 
class back ont o t he t ask which may not  pr ove easy. So st eer  clear  of  quest ions in such 
sit uat ions and keep t o dir ect  r equest s. 
 
Tar get ing your  r equest  by beginning wit h t he name of  t he st udent  ensur es t hey know you 
ar e t alking t o t hem. Always use f ir st  names and keep it  f r iendly, af t er  all it  is only a 
small int er r upt ion and does not  war r ant  a loss of  t emper  or  t he use of  st er n or  har sh 
at t it udes. Save t hose f or  when t hey ar e r eally needed. 

 
Plan ahead 

 
You could minimise int er r upt ions by planning. Give t he st udent s a t ask dur ing t he 
pr esent at ion such as f or mulat ing quest ions, not ing t he key point s and pr epar ing f or  t he 
discussion. Br ief  t hem t hat  t heir  behaviour  dur ing t he lesson is being obser ved and 
assessed, in par t icular  t heir  abilit y t o list en at t ent ively (a valued skill). I f  you have 
st udent s who you know will be t empt ed t o st ar t  t alking or  dist r act ing ot her s, give t hem a 
special t ask t o do dur ing t he pr esent at ion par t  like being t he of f icial t imekeeper . You will 
need t o be clever  in how you make t his r equest . Explain t hat  public speaking is a skill and 
needs t o be succinct  and not  r amble so keeping t o t ime is one of  t he most  impor t ant  
aspect s of  it . Tell t he class t hat  you will need someone who can car r y out  t he t ask 



  

accur at ely and f air ly while st ill list ening at t ent ively t o t he speaker . You may get  a 
number  of  volunt eer s depending on t he age r ange, but  you need t o deliber at e long enough 
t o show t hat  you have j ust  made t he decision of  select ing your  t ar get  st udent  - possibly 
t he t r oublesome one. 
 
Run t hr ough t he pr ot ocol f or  pr esent at ions bef or e you begin. These will include t ur n-
t aking wher e only one per son can t alk at  once and t hat  will be t he st udent  doing t he 
pr esent at ion. Dur ing t he discussions use a signal like hands-up, f or  st udent s wishing t o 
speak. St r ess t o st udent s t hat  t hey should r espect  ot her s and r emain silent  dur ing t he 
pr esent at ion as t hey will want  t o be t r eat ed in t he same way. 

 
 

Cont inuing to talk 
 

I f  dist r act ing behaviour  occur s and t he st udent s do not  r espond t o your  r equest  f or  
quiet  you will have t o inf or m t hem of  t he consequences of  t heir  act ion. This may be t hat  
t hey will not  be allowed t o pr esent  t heir  wor k, t her ef or e t hey will not  be assessed. I f  
t hey have alr eady pr esent ed t hen you can r emind t hem t hat  it  is a t wo-way pr ocess and 
t he assessment  includes t heir  abilit y t o be a member  of  t he audience and act  
appr opr iat ely. 

 
 

Oral quest ioning with the whole class 
 

 
You ar e t eaching t he whole class and ever y so of t en you check 
t heir  under st anding by asking t hem quest ions. However , a 
small number  of  st udent s always seem t o know t he answer  
bef or e t he ot her s and one or  t wo call out  t he answer  bef or e 
you ask t hem t o. This r esult s in many st udent s not  at t empt ing 
t o answer  and so you ar e not  sur e whet her  t hey have 
under st ood t he wor k. How should you handle t his sit uat ion? 
 

 
Your st rategy 
 
This is a f air ly common pr oblem and it  needs t o be handled ext r emely sensit ively. The 
st udent s who ar e eager  t o answer  your  quest ions ar e keen and want  t o be not iced. They 
ar e looking f or  your  at t ent ion and when allowed t o give an answer  will be hoping f or  your  
pr aise if  t hey ar e cor r ect . Such ent husiasm is valuable in a class and needs t o be cult ivat ed 
and maint ained because it  will be cont agious and spr ead t o t he ot her s if  t r eat ed in t he 
r ight  way. I t  is impor t ant  t o let  t he r est  of  t he st udent s have a go at  answer ing your  
quest ions as well, because alt hough t hey may be slower  t o r espond t hey may st ill be as 
keen as t he ones calling out . Some st udent s may be r eluct ant  t o speak out  because t hey 
lack conf idence and could be unsur e of  t heir  answer s. You will get  t o know your  class and 
be awar e of  each st udent ’s abilit y. You will know which st udent s ar e ver y able but  do not  
like t o show it , which ones have dif f icult y gr asping t he ideas and will not  have an answer , 
and t he st udent s who ar e gener ally less conf ident  about  t hemselves. This knowledge of  



  

your  class is invaluable and will help you br ing out  t he best  in each st udent . 
 
The quest ioning of  t he class had a pur pose in t his scenar io, it  was t o est ablish t he gener al 
level of  under st anding. Ther ef or e you do need t o ensur e t hat  you achieve t his by 
conduct ing t he quest ioning in a way t hat  br ings in as many st udent s as possible. The most  
obvious way is t o dir ect  your  at t ent ion t o a specif ic st udent  by addr essing him by name 
f ir st , f ollowed by t he quest ion: 
 
 
T  Pet er , can you t ell me one t hing t hat  plant s r equir e t o synt hesise f ood? 
 
Only Pet er  is being asked t o r espond and if  he gives a sat isf act or y r eply you can move on 
t o t he next  quest ion, dir ect ing it  at  anot her  named st udent . I n t his way you can make sur e 
t hat  you f ind out  specif ic t hings f r om each st udent  which will give you an idea of  t heir  
level of  under st anding. 
 
Reminding about  the rules 
 
Ot her  st udent s will be t empt ed t o give you t he answer  despit e t he f act  t hat  you have 
named someone else. I f  t hey call out  bef or e you invit e t hem t o speak you should ask t hem 
t o signal t hat  t hey want  t o cont r ibut e by r aising a hand or  using a similar  sign. 
 
T  I t  I s nice t o see you ar e keen, Michael, but  it  is not  your  t ur n. I f  you know t he answer  

r aise your  hand and I  will come t o you. 
 
You begin on a posit ive not e, compliment ing t he st udent  on his int er est . You named him t o 
avoid any conf usion. You explained t hat  t ur n-t aking is being employed, and given clear  
inst r uct ions of  what  t he st udent  should do if  he has t he answer . You should not  t ell t hem 
of f  f or  int er r upt ing by using ‘don’t ’ because it  gives a negat ive signal t o t hem which may 
cause bad f eeling. What  you ar e doing is expr essing your  pleasur e in t heir  ent husiasm while 
helping t hem t o lear n t he r ight  way t o behave in t he sit uat ion. When you ask a quest ion and 
a st udent  put s up his hand you go t o him and begin by t hanking him e.g. 
 
T  Thank you, Michael, f or  r aising your  hand, I  can see you would like t o answer , go ahead. 
 
This appr oach will r einf or ce t he behaviour  you ar e looking f or  and pr ovide a posit ive f eel 
t o t he lesson. I f  t he st udent  calls out  again lat er  in t he lesson ignor e him and move t o 
someone wit h his hand r aised and t ake his answer . You could begin wit h an acknowledge-
ment  t hat  he obser ved t he hands-up r ule. 
 
T   Neil, you have r aised your  hand, would you like t o give us your  answer  please? 
 
The ot her  st udent s ar e being r eminded of  t he class r ule in an unobt r usive and non-
t hr eat ening way. They will also see t hat  t he r ight  behaviour  is r ewar ded as t he st udent  is 
allowed t o give his answer . The subt le r eminder  of  a r ule unt il all t he class have 
int er nalised it  is t he best  appr oach. 
 
Establishing ground rules 
 



  

Pr event at ive act ion will again be t he most  ef f ect ive st r at egy. You should discuss how t he 
class needs t o behave in t his kind of  lear ning act ivit y at  t he st ar t  of  t he cour se. Get  t hem 
t o agr ee a set  of  class r ules, t hen at  t he beginning of  t he lesson you can r emind t hem of  
t ur n-t aking and t he hands-up r ule. I f  a st udent  does call out , you should r emind t hem in a 
f ir m but  polit e way using posit ive ‘do’ inst r uct ions, in f avour  of  negat ive ‘don’t s’. 
 
T   J ohn, we have a class r ule f or  calling out , please use it . 
or : 
T   Elaine, if  you have t he answer , r aise your  hand please. 
 
You ar e naming t he st udent s t o make sur e t hey know who you ar e addr essing and t hen you 
ar e clear ly st at ing how t hey should act  in t his sit uat ion. A cheer f ul t one accompanied by a 
smile t ells t hem you ar e not  angr y. You should not  dwell on t his but  look f r om t hem t o 
someone who has r aised t heir  hand and let  t hem answer , showing t hem how it  should be 
done and minimising t he disr upt ion. The movement  of  at t ent ion t o anot her  st udent  
pr event s t hem f r om being embar r assed which may lead t o a bad f eeling t hat  will cause 
secondar y behaviour  lat er  in t he lesson. 
 
 
Summary  
 
A class t hat  gener at es noise is not  necessar ily a badly behaved one, it  is not  even a badly 
managed one. Discussions do need t o be or ganised t o avoid excessive volume and t he 
st udent s should be awar e of  when t hey should give you t heir  f ull at t ent ion so t hat  you can 
t each and give inst r uct ions.  
 
 

♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦ ♦  
 
 

This ar t icle is an excer pt  f r om t he book 
Managing Behaviour  I n t he Classr oom 

By David Wr ight  
I SBN: 0-435-80855-9 

 
This ar t icle of f er s ideas about  what  t o do t o handle int er r upt ions f r om st udent s dur ing 
a lesson. Ot her  noisy classr oom scenar ios ar e also cover ed in t he book, which discusses 
sit uat ions gr ouped int o six ar eas: *  t he noisy class *  t ime-wast er s and of f -t ask 
st udent s *  conf lict s and dr amas *  incident s beyond t he classr oom *  dist r act ions *  
r elat ionships wit h colleagues and st udent s. The aut hor  pr ovides a wealt h of  ideas on 
appr oaches and st r at egies, which can be applied t o unf or eseen sit uat ions. 
 
 
 


